
 
 
 
 

 
 
 

Title: A Guided Introduction to College-Level Texts on Non-Elites in World 
History  

 
Subject Area: World History (High-School Level or Intro College) 
 
Author: Joseph McMenamin, World History Teacher, Magnet High School, Scotch Plains, NJ. 

Lesson Description: This learning unit provides a series of lessons which introduce high-school 
students to the study of non-elite subjects in a variety of word historical contexts. The lessons include an 
introductory overview of the study of history from the perspective of non-elite actors, followed by three 
lessons which reintroduce core concepts in more depth. The learning unit aims to develop advanced 
skills in reading historical texts by guiding students through short excerpts from a series of primary and 
secondary readings, similar to texts that they might read in a college-level history course. The lessons 
also allow students to examine and analyze how the masses were involved in various historical 
processes, namely the Age of Exploration, the Industrial Revolution, and the Age of “New” Imperialism.  
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Title: Introductory Lesson 
  
 

Objective(s)/SWBAT: 
• Identify what defines/constitutes subaltern studies  
• Define “history” through discussion  
• Analyze why and how we study history through readings and discussions  

 

Procedure 
 

• Ask students the question, “what is history?” Have them pair share (turn to a partner and answer it), 
then call on students to have them tell the class what their partner said. Some possible responses:  

o History is everything that happened before now. Then why do we call history before written 
records “prehistory”? Does history have to be written down to be history? 

• Ask students the question, “why do we study history?” Have them pair share this as well. Possible 
responses:  

o If we don’t learn from the past, we’re doomed to repeat it. (Does this imply that history is 
utopian? If we study it enough we will solve all the problems of the past?) 

o We study history to make us good citizens/propaganda (Does this account for why there is no 
formal state history test in NJ?) 

o Because we enjoy it/it’s fun. (They why require it in school?) 
• Discuss issues with each interpretation. Then give out Hegel reading. Have students read, discuss his 

utopian ideas of history, and discuss how this reinterprets our understanding of why we study history.  
• Finally, ask students “how should we study history?” Again, have them pair share. After discussion, 

introduce Eric Hobsbawm quote and consider whether ‘traditional’ means of studying history are 
limited.  

• Have students read James C. Scott reading and discuss to what extent his work is useful to studying 
history.  

 

Materials 
 

• The Philosophy of History by Hegel  
 

 

• Weapons of the Weak by James C. Scott  
 



Name: ______________________________________________________________ World History 
  

The Philosophy of History 
by Georg Wilhelm Friedrich Hegel 
 

Georg Hegel was a German philosopher living in the late 1700s and early 1800s. In 
many ways, Hegel is an idealist. He argues for a vision of the world in which everything 
is interrelated (though his idea of a “World Spirit”) and in which progress is guaranteed 
by reason. He is considered one of the ‘great’ Western philosophers and influenced 
almost every major thinker who came after him, whether they agree with him or not.  
 

Part I: The Methods of History 
The only Thought which Philosophy brings with it to the contemplation of History, is the simple conception 
of Reason; that Reason is the Sovereign of the World; that the history of the world, therefore, presents us 
with a rational process…  
 

Reason… is Substance, as well as Infinite Power; its own Infinite Material underlying all the natural and 
spiritual life which it originates, as also the Infinite Form – that which sets this Material in motion. On the 
one hand, Reason is the substance of the Universe; viz., that by which and in which all reality has its being 
and subsistence. On the other hand, it is the Infinite Energy of the Universe; since Reason is not so 
powerless as to be incapable of producing anything but a mere ideal, a mere intention – having its place 
outside reality, nobody knows where; something separate and abstract, in the heads of certain human beings. 
It is the infinite complex of things, their entire Essence and Truth. It is its own material which it commits to 
its own Active Energy to work up; not needing, as finite action does, the conditions of an external material 
of given means from which it may obtain its support, and the objects of its activity. It supplies its own 
nourishment, and is the object of its own operations. While it is exclusively its own basis of existence, and 
absolute final aim, it is also the energizing power realizing this aim; developing it not only in the 
phenomena of the Natural, but also of the Spiritual Universe – the History of the World. That this “Idea” or 
“Reason” is the True, the Eternal, the absolutely powerful essence; that it reveals itself in the World, and 
that in that World nothing else is revealed but this and its honor and glory – is the thesis which, as we have 
said, has been proved in Philosophy, and is here regarded as demonstrated… 
 

It is only an inference from the history of the World, that its development has been a rational process; that 
the history in question has constituted the rational necessary course of the World-Spirit – that Spirit whose 
nature is always one and the same, but which unfolds this it’s one nature in the phenomena of the World’s 
existence. This must, as before stated, present itself as the ultimate result of History… 
 

Part II: Reason in History 
It must be observed at the outset, that the phenomenon we investigate – Universal History – belongs to the 
realm of Spirit. The term “World,” includes both physical and psychical Nature. Physical Nature also plays 
its part in the World’s History, and attention will have to be paid to the fundamental natural relations thus 
involved. But Spirit, and the course of its development, is our substantial object… On the stage on which we 
are observing it – Universal History – Spirit displays itself in its most concrete reality. Notwithstanding this 
(or rather for the very purpose of comprehending the general principles which this, its form of concrete 
reality, embodies) we must premise some abstract characteristics of the nature of Spirit…  
 

The nature of Spirit may be understood by a glance at its direct opposite – Matter. As the essence of Matter 
is Gravity, so, on the other hand, we may affirm that the substance, the essence of Spirit is Freedom. All will 
readily assent to the doctrine that Spirit, among other properties, is also endowed with Freedom; but 
philosophy teaches that all the qualities of Spirit exist only through Freedom; that all are but means for 
attaining Freedom; that all seek and produce this and this alone. It is a result of speculative Philosophy that 
Freedom is the sole truth of Spirit…  
 

Spirit… may be defined as that which has its center in itself. It has not a unity outside itself, but has already 
found it; it exists in and with itself. Matter has its essence out of itself; Spirit is self-contained existence. 
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Now this is Freedom, exactly. For if I am dependent, my being is referred to something else which I am not; 
I cannot exist independently of something external. I am free, on the contrary, when my existence depends 
upon myself. This self-contained existence of Spirit is none other than self-consciousness – consciousness 
of one’s own being. Two things must be distinguished in consciousness; first, the fact that I know; secondly, 
what I know. In self consciousness these are merged in one; for Spirit knows itself. It involves an 
appreciation of its own nature, as also an energy enabling it to realize itself; to make itself actually that 
which it is potentially. According to this abstract definition it may be said of Universal History, that it is the 
exhibition of Spirit in the process of working out the knowledge of that which it is potentially. And as the 
germ bears in itself the whole nature of the tree, and the taste and form of its fruits, so do the first traces of 
Spirit virtually contain the whole of that History…  
 

The consciousness of Freedom first arose among the Greeks, and therefore they were free; but they, and the 
Romans likewise, knew only that some are free – not man as such. Even Plato and Aristotle did not know 
this. The Greeks, therefore, had slaves; and their whole life and the maintenance of their splendid liberty, 
was implicated with the institution of slavery… 
 

The German nations, under the influence of Christianity, were the first to attain the consciousness that man, 
as man, is free: that it is the freedom of Spirit which constitutes its essence. This consciousness arose first in 
religion, the inmost region of Spirit… [W]e may note that slavery did not cease immediately on the 
reception of Christianity. Still less did liberty predominate in States; or Governments and Constitutions 
adopt a rational organization, or recognize freedom as their basis. That application of the principle to 
political relations; the thorough molding and interpenetration of the constitution of society by it, is a process 
identical with history itself… 
 

The History of the world is none other than the progress of the consciousness of Freedom; a progress whose 
development according to the necessity of its nature, it is our business to investigate... 
 

But even regarding History as the slaughter-bench at which the happiness of peoples, the wisdom of States, 
and the virtue of individuals have been victimized – the question involuntarily arises – to what principle, to 
what final aim these enormous sacrifices have been offered. From this point the investigation usually 
proceeds to that which we have made the general commencement of our inquiry. Starting from this we 
pointed out those phenomena which made up a picture so suggestive of gloomy emotions and thoughtful 
reflections – as the very field which we, for our part, regard as exhibiting only the means for realizing what 
we assert to be the essential destiny – the absolute aim, or – which comes to the same thing – the true result 
of the World’s History… 
 
 

 Guiding Questions (discuss with a partner and write answers/notes for each question) 
 

1. Hegel most clearly states what history is and what its purpose is in paragraphs 3 and 9. What are his views on 
history? Do you agree with him? Why or why not? 
 
 
 
 

 
2. Hegel’s idea of “World Spirit” or “Sprit” is a difficult concept to understand for many (even professional 

philosophers). Based on what he says in paragraphs 2-6, what do you think he means by this phrase/term?  
 
 
 

 
 

3. In paragraph 10, Hegel hints at an end goal of history. Is there an ‘end’ to history? What might this look like? If 
not, then why study history?   
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Name: ______________________________________________________________ World History 
  

Weapons of the Weak 
by James C. Scott 
 

James Scott spent two years in Sedaka (not its real name), a small Malaysian village of about 
70,000 people from 1978-1980. The people there were predominately rice farmers and, at this 
time, new agricultural practices had eliminated two-thirds of the jobs for small landholders and 
laborers. This increased the divide between rich and poor. During his time there, Scott explored 
the interactions between rich and poor to understand how people with little power (i.e. the poor) 
could resist and struggle against the rich.   
 

The rich have the social power generally to impose their vision of seemly behavior on the poor, while the 
poor are rarely in a position to impose their vision on the rich…  
 

There is one exception, however. The rich, while they may be relatively immune to material sanctions, 
cannot escape symbolic sanctions: slander, gossip, character assassination. But even on this small terrain, 
the contest is an unequal one. Nowhere is this more evident than in the fact that [a poor person] is demeaned 
to his face, while [rich people] are invariably demeaned behind their backs… What we have here is a 
difference between "onstage" and "offstage" behavior… 
 

It is with analogous forms of minimal compliance that poor villagers are able to insinuate the insincerity of 
their performance. They may come to the feast of a rich villager but stay only long enough to eat quickly 
and leave. They have compiled with the custom of accepting the invitation, but their compliance skirts the 
edge of impropriety. They may also bring a gift in cash or kind that is less than what might be expected but 
not so little as to constitute a direct insult. They may, as "required," greet a big landowner on the village 
path, but their greeting is abbreviated and not as warm as it might be. All these and other forms of reluctant 
compliance stop short of overt defiance and at least conform to the minimal standards of politeness and 
deference that the rich are normally in a position to require. And yet they also signal an intrusion, however 
slight, of "offstage" attitudes into the performance itself, an intrusion sufficient to convey its meaning to the 
directors but not so egregious as to risk a confrontation… 
 

The local elite nearly always has its own way in the economic life of the village. Given its sway over 
resources, it can also largely control public ritual life that is, the ''onstage" conduct of most of the poor in the 
community. Only "backstage," where gossip, tales, slander, and anonymous sabotage mocks and negates the 
public ritual order, does elite control fall away…  
 

One might well ask: Why are we here, in a village of no particular significance, examining the struggle of a 
handful of history's losers? For there is little doubt on this last score. The poor of Sedaka are almost 
certainly… members of "a class over whom the wave of progress is about to roll." And the big battalions of 
the state, of capitalist relations in agriculture, and of demography itself are arrayed against them. There is 
little reason to believe that they can materially improve their prospects in the village and every reason to 
believe they will, in the short run at least, lose out, as have millions of peasants before them.  
 

The justification for such an enterprise must lie precisely in its banality – in the fact that these circumstances 
are the normal context in which class conflict has historically occurred… 
 

The fact is that, for all their importance when they do occur, peasant rebellions, let alone peasant 
"revolutions," are few and far between. Not only are the circumstances that favor large-scale peasant 
uprisings comparatively rare, but when they do appear the revolts that develop are nearly always crushed 
unceremoniously…  
 

For all these reasons it occurred to me that the emphasis on peasant rebellion was misplaced. Instead, it 
seemed far more important to understand what we might call everyday forms of peasant resistance – the… 
constant struggle between the peasantry and those who seek to extract labor, food, taxes, rents, and interest 
from them. Most of the forms this struggle takes stop well short of collective outright defiance. Here I have 
in mind the ordinary weapons of relatively powerless groups: foot dragging, dissimulation, false 
compliance, pilfering, feigned ignorance, slander, arson, sabotage, and so forth… They require little or no 
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coordination or planning… and they typically avoid any direct confrontation with authority or with elite 
norms. To understand these commonplace forms of resistance is to understand what much of the peasantry 
does "between revolts" to defend its interests as best it can…  
 

Such techniques of resistance are well adapted to the particular characteristics of the peasantry. Being a 
diverse class of "low classness," scattered across the countryside, often lacking the discipline and leadership 
that would encourage opposition of a more organized sort, the peasantry is best suited to extended guerrilla-
style campaigns of attrition that require little or no coordination. Their individual acts of foot dragging and 
evasion are often reinforced by a venerable popular culture of resistance… Curiously, however, this is a 
social movement with no formal organization, no formal leaders, no manifestoes, no dues, no name, and no 
banner. By virtue of their institutional invisibility, activities on anything less than a massive scale are, if 
they are noticed at all, rarely accorded any social significance. 
 

Multiplied many thousandfold, such petty acts of resistance by peasants may in the end make an utter 
shambles of the policies dreamed up by their would-be superiors in the capital… It is in this fashion, and not 
through revolts, let alone legal political pressure, that the peasantry has classically made its political 
presence felt. Thus any history or theory of peasant politics that attempts to do justice to the peasantry… 
must necessarily come to grips with what I have chosen to call everyday forms of resistance…  
 

History and social science, because they are written by an intelligentsia using written records that are also 
created largely by literate officials, is simply not well equipped to uncover the silent and anonymous forms 
of class struggle that typify the peasantry... [which] contributes to a stereotype of the peasantry, enshrined in 
both literature and in history, as a class that alternates between long period of abject passivity and brief, 
violent, and futile explosions of rage.  
 

Everyday forms of resistance make no headlines. Just as millions of anthozoan polyps create, willy-nilly, a 
coral reef, so do thousands upon thousands of individual acts of insubordination and evasion create a 
political or economic barrier reef of their own. There is rarely any dramatic confrontation, any moment that 
is particularly newsworthy. And whenever, to pursue the simile, the ship of state runs aground on such a 
reef, attention is typically directed to the shipwreck itself and not to the vast aggregation of petty acts that 
made it possible. It is only rarely that the perpetrators of these petty acts seek to call attention to themselves. 
Their safety lies in their anonymity. It is also extremely rarely that officials of the state wish to publicize the 
insubordination. To do so would be to admit that their policy is unpopular, and, above all, to expose the 
tenuousness of their authority in the countryside – neither of which the sovereign state finds in its interest. 
The nature of the acts themselves and the self-interested muteness of the antagonists thus conspire to create 
a kind of complicitous silence that all but expunges everyday forms of resistance from the historical 
record….  
 

Thus far, I have treated everyday forms of peasant resistance as if they were not much more than a 
collection of individual acts or behaviors. To confine the analysis to behavior alone, however, is to miss 
much of the point. It reduces the explanation of human action to the level one might use to explain how the 
water buffalo resists its driver to establish a tolerable pace of work or why the dog steals scraps from the 
table…  
 

By reference to the culture that peasants fashion from their experience – their "offstage" comments and 
conversation, their proverbs, folksongs, and history, legends, jokes, language, ritual, and religion – it should 
be possible to determine to what degree, and in what ways, peasants actually accept the social order 
propagated by elites…  
 

Guiding Questions (discuss with a partner and write answers/notes for each question) 
 

1. Scott makes the argument that everyday resistance are important to study. To what extent do you agree with this? 
Is it more important to understand very small historical incidents (e.g. everyday resistance, “onstage” vs. 
“offstage” behavior, etc.) or the larger trends? Why? 

 

2. In paragraphs 11 and 12 Scott discusses the limitations of historical study. How are we limiting in understand 
history? How are these problems especially acute in the type of history Scott is employing?  
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Title: First Reintroduction  
  
 

Objective(s)/SWBAT: 
• Analyze to what extent history and storytelling are intertwined through project and reading  
• Create a story based on a subaltern perspective  

 

Procedure 
 

• Have students read “In an Antique Land” excerpt. Discuss how history and storytelling are 
intertwined. To what extent are histories stories? To what extent do stories give us a history?  

• Give out Hi(Story) Project. Have students work in groups to complete it. They must:  
o Write a story about one real, historical interaction between two unlike cultures during the Age 

of Exploration (da Gama and Calicut, Cabral and Brazil, etc.) 
o The perspective of the story must be from the group with less power 
o The story needs to be presented to the class  
o Students must also write a rationale where they directly answer the essential question: “how 

are history and storytelling intertwined?” They can base their response on both their project 
and Amitav Ghosh.  

 

Materials 
 

• In an Antique Land by Amitav Ghosh 
 

 

• Hi(Story) Project  
 



Name: ______________________________________________________________ World History 
  

In an Antique Land 
by Amitav Ghosh 
 

The slave of MS H.6 first stepped upon the stage of modern history in 1942. His was a brief debut, in the obscurest 

of theatres, and he was scarcely out of the wings before he was gone again — more a prompter's whisper than a 

recognizable face in the cast.  
 

The slave’s first appearance occurred in a short article by the scholar E. Strauss, in the 1942 issue of a Hebrew 

journal, Zion, published in Jerusalem. The article bore the title 'New Sources for the History of Middle Eastern Jews' 

and it contained transcriptions of several medieval documents. Among them was a letter written by a merchant 

living in Aden — that port which sits, like a fly on a funnel, on the precise point where the narrow spout of the Red 

Sea opens into the Indian Ocean. The letter, which now bears the catalogue number MS H.6, of the National and 

University Library in Jerusalem, was written by a merchant called Khalaf ibn Isfoaq, and it was intended for a friend 

of his, who bore the name Abraham Ben Yiju. The address, written on the back of the letter, shows that Ben Yiju was 

then living in Mangalore — a port on the south-western coast of India. In Strauss's estimation, the letter was written 

in the summer of 1148 a.d..  
 

In the summer of its writing, Palestine was a thoroughfare for European armies. A German army had arrived in April, 

led by the ageing King Conrad III of Hohenstaufen, known as Alman to the Arabs. Accompanying the king was his 

nephew, the young and charismatic Frederick of Swabia… Soon afterwards, King Louis VII of France visited Jerusalem 

with his army and a retinue of nobles. Travelling with him was his wife, the captivating Eleanor of Aquitaine, the 

greatest heiress in Europe, and destined to be successively Queen of France and England.  
 

It was a busy season in Palestine. On 24 June a great concourse of the crowned heads of Europe gathered near Acre, 

in Galilee. They were received by King Baldwin and Queen Melisende of Jerusalem, with their leading barons and 

prelates, as well as the Grand Masters of the Orders of the Temple and the Hospital…   
 

Between festivities, the leaders of the crusading armies held meetings to deliberate on their strategy for the 

immediate future. 'There was a divergence of views amongst them,' their enemies noted, 'but at length they came 

to an agreed decision to attack the city of Damascus ...' For the Muslim rulers of Jordan and Syria, who had only just 

begun to recover from the first hundred years of the Crusades, this was a stroke of unexpected good fortune 

because Damascus was at that time the only Muslim state in the region that had friendly relations with the Crusader 

kingdoms.  
 

On 24 July 1148 a.d. the greatest Crusader army ever assembled camped in the orchards around Damascus. Its 

leaders had some successes over the next couple of days, but the Damascenes fought back with fierce 

determination and soon enough the Crusaders were forced to pack up camp. But Turcoman horsemen hung upon 

their flanks as they withdrew, raining down arrows, and the retreat rapidly turned into a rout. After this battle 'the 

German Franks returned' wrote the Arab historian who had so dreaded their arrival, 'to their country which lies over 

yonder and God rid the faithful of this calamity’… 
 

Within this tornado of grand designs and historical destinies, Khalaf ibn Ishaq's letter seems to open a trapdoor into 

a vast network of foxholes where real life continues uninterrupted. Khalaf was probably well aware of the events 

taking place farther north: the city he lived in, Aden, served as one of the principal conduits in the flow of trade 

between the Mediterranean and the Indian Ocean, and Khalaf and his fellow merchants had a wide network of 

contacts all over North Africa, the Middle East and southern Europe. They made it their business to keep themselves 

well-informed: from season to season they followed the fluctuations of the prices of iron, pepper and cardamom in 

the markets of Cairo. They were always quick to relay news to their friends, wherever they happened to be, and they 

are sure to have kept themselves well abreast of the happenings in Syria and Palestine.  
 

But now, in the summer of 1148, writing to Abraham Ben Yiju in Mangalore, Khalaf spends no time on the events up 

north. He begins by giving his friend news of his brother Mubashshir (who has set off unexpectedly for Syria), letting 

him know that he is well. Then he switches to business: he acknowledges certain goods he has received from Ben 

Yiju — a shipment of areca nuts, two locks manufactured in India and two bowls from a brass factory in which Ben 

Yiju has an interest. He informs Ben Yiju that he is sending him some presents with the letter — 'things which have 
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no price and no value.' The list seems to hint at a sweet tooth in Ben Yiju: 'two jars of sugar, a jar of almonds and 

two jars of raisins, altogether five jars.'  
 

It is only at the very end of the letter that the slave makes his entry: Khalaf ibn Ishaq makes a point of singling him 

out and sending him 'plentiful greetings.'  
 

That is all: no more than a name and a greeting. But the reference comes to us from a moment in time when the 

only people for whom we can even begin to imagine properly human, individual, existences are the literate and the 

consequential, the wazirs and the sultans, the chroniclers and the priests — the people who had the power to 

inscribe themselves physically upon time. But the slave of Khalaf’s letter was not of that company: in his instance it 

was a mere accident that those barely discernible traces that ordinary people leave upon the world happen to have 

been preserved. It is nothing less than a miracle that anything is known about him at all.  
 

Thirty-one years were to pass before the modern world again caught a glimpse of the slave of MS H.6: the so-called 

Yom Kippur War was just over and the price of oil had risen 370 percent in the course of a single year. The Slave's 

second appearance, like his first, occurs in a letter by Khalaf ibn Ishaq, written in Aden — one that happened to be 

included in a collection entitled Letters of Medieval Jewish Traders, translated and edited by Professor S. D. Goitein, 

of Princeton University. Like the other letter, this one too is addressed to Abraham Ben Yiju, in Mangalore, but in the 

thirty-one years that have passed between the publication of the one and the other, the Slave has slipped 

backwards in time, like an awkward package on a conveyor belt. He is nine years younger — the letter in which his 

name now appears was written by Khalaf ibn Ishaq in 1139.  
 

This is another eventful year in the Middle East: the atabeg of Damascus has been assassinated and the Levant is 

riven by wars between Muslim principalities. But as ever Khalaf, in Aden, is unconcerned by politics; now, even more 

than in the other letter, business weighs heavily on his mind. A consignment of Indian pepper in which he and Ben 

Yiju had invested jointly has been lost in a shipwreck off the narrow straits that lead into the Red Sea. The currents 

there are notoriously treacherous; they have earned the Straits a dismal name, Bab al-Mandab, 'the Gateway of 

Lamentation'. Divers have salvaged a few pieces of iron, little else. In the meanwhile a shipment of cardamom sent 

by Ben Yiju has been received in Aden, and a cargo of silk dispatched in return. There are also accounts for a long list 

of household goods that Ben Yiju has asked for, complete with an apology for the misadventures of a frying-pan — 

'You asked me to buy a frying-pan of stone in a case. Later on, its case broke, whereupon I bought you an iron pan 

for a nisafi, which is, after all, better than a stone pan.'  
 

Yet, despite all the merchandise it speaks of, the letter's spirit is anything but mercenary: it is lit with a warmth that 

Goitein's translation renders still alive and glowing, in cold English print. 'I was glad,' writes Khalaf ibn Ishaq 'when I 

looked at your letter, even before I had taken notice of its contents. Then I read it, full of happiness and, while 

studying it, became joyous and cheerful... You mentioned, my master, that you were longing for me. Believe me that 

I feel twice as strongly and even more than what you have described...'  
 

Again the Slave's entry occurs towards the end of the main body of the text; again Khalaf sends him 'plentiful 

greetings' mentioning him by name. The Slave's role is no less brief upon his second appearance than it was in his 

first. But he has grown in stature now: he has earned himself a footnote. The footnote is very brief. It merely 

explains him as Ben Yiju's Indian 'slave and business agent, a respected member of his household.' The letter is 

prefaced with a few sentences about Ben Yiju. They describe him as a Jewish merchant, originally of Tunisia, who 

had gone to India by way of Egypt, as a trader, and had spent seventeen years there. A man of many 

accomplishments, a distinguished calligrapher, scholar and poet, Ben Yiju had returned to Egypt having amassed 

great wealth in India. The last years of his life were spent in Egypt, and his papers found their way into his synagogue 

in Cairo: they were eventually discovered in a chamber known as the Geniza.  
 

Guiding Questions (discuss with a partner and write answers/notes for each question) 
 

1. How many individual stories can you find in this excerpt? What are they? List them. 
 

2. Is this a good work of history? What did you learn from it? What questions did it raise? 
 

3. Was there a central idea? Find the sentence(s) that best expresses the central idea and quote or paraphrase them. 
 

4. What is the importance of reading this story/account today? How (if at all) does it connect to our lives?  
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HISTORY/HERSTORY PROJECT 
ENGLISH and SOCIAL STUDIES 

 

 
Ms. Knutelsky + Mr. McMenamin are assigning a project which will focus on the Essential Question: 

 

How are history and storytelling intertwined? 
 

To answer this question, you will work in a group to research an incident of Europeans making contact with 
non-European people. You will construct a narrative based around this event which must be in the style of 
the native peoples’ folk tales/traditions. You may make up your own hero or borrow one from that 
culture’s traditions. You will present your narrative to the class.  
 

Our purpose is to understand which aspects of these cultures are universal (i.e. present in most cultures) 
and which are specific (i.e. only found there). Remember that this story is being created for an audience 
of young, 21st century New Jersians, so it should appeal and be understandable to that them despite taking 
place in a distant, historical time and place.  
 
 

---Tasks--- 
  
 

1. Choose a topic 
● Find a historical moment of two cultures interacting for the first time  
● Research the history of your encounter and the culture/literary styles of the people 

 

2. Construct a narrative based on your encounter in the style of the people your writing about  
● You must type out a story/script to be submitted  
● Tell the story from the point of view of the native or indigenous peoples  
● Should use specific cultural details 
● Format/form of the story should mirror native or indigenous stories but be mindful of the 

“arc of a story.” 
 

3. Write a separate, well-developed rationale (one per group) which directly answers the following 
questions (write a full response to each question):  
● Why did you make the narrative/stylistic/presentation choices you did based on your 

historical topic and your audience (present day New Jerysians)?  
● How are history and storytelling intertwined? (same as essential question) 

 

4. Present your story to the class (be creative!) 
● Can’t use scripts/notes during the presentation  
● Everyone must participate in a meaningful way to this presentation 
● You should have cultural items (e.g. costumes, props, visuals/backgrounds, food for the 

audience, music, etc.) to keep the audience engaged  
 
 

---Specifics--- 
  
 

➢ Presentations should be 4 – 6 minutes in length  
 

➢ Submit a list of sources consulted (does not need to be a formal bibliography) 
 

➢ Due Date: September 24th  



RUBRIC 
 

  

4 
Superior 

 

3 
Good 

2 
Needs 

Improvement 

 

1 
Inadequate  

Presentation 

Very engaging + 
well-planned; 
Organized + neat; 
Meaningful 
participation by all 
group members; 
Creative + Original 

Somewhat engaging; 
May be disorganized; 
Some participation 
by all group 
members; Some 
unoriginal items 

Little audience 
engagement; Very 
disorganized; Little 
participation by 
some group 
members; Many 
unoriginal items 

No audience 
engagement; 
Disorganized; No 
participation by 
some students;  
Lacks creativity; 
Unoriginal  

Literary 
Techniques 

Story is compelling + 
detailed; 
Narrator/hero/ other 
characters are well 
developed; Events 
are clear; elements 
of the “arc of a 
story” are prevalent 

Story is clear; 
Characters + events 
well defined; Other 
details may be less 
well developed; 
Some evidence of 
the “arc of a story” 
are included 

Either characters or 
events unclear; Story 
lacks significant 
details that help the 
reader understand 
it; Elements of a 
story are not clear 
although there may 
be one or two 

Although the story is 
there, it is difficult 
to tell who was 
involved or what 
they did; Few or no 
details 

Mechanics/ 
Language 

Paper is virtually 
free of errors in 
spelling, punctuation 
and grammar 

Paper makes errors, 
but they in no way 
interfere with the 
reader’s 
comprehension 

Regular errors which 
interfere with 
understanding of 
reader; At least one 
major error 
(fragments, etc.) 

Paper makes errors 
regularly which often 
interfere with the 
reader’s 
understanding 

History 

Clear historical 
elements; Cultural 
references are 
plentiful and 
appropriate  

Some historical 
elements; Factual 
errors with some 
cultural references  

Few historical 
elements; Cultural 
references are few 
or cursory  

No historical 
elements; No 
cultural references  

Rationale 

Answers questions 
with a thoughtful 
and analytical 
response 

Answers questions 
but response lacks 
some thoughtful 
analysis  

Answers some 
questions or 
response severely 
lacks thoughtful 
analysis 

Did not answer 
questions 

Research + 
Teamwork 

Evidence of strong 
research (scholarly 
sources); Focused 
and on task during 
research; Worked 
effectively as a team 

Use of research 
evident (some 
sources not 
scholarly); Some lack 
of focus during 
research; Worked 
somewhat well 
together 

Some research 
evident (most 
sources not 
scholarly); Often off-
task during research; 
Difficulties working 
together 

Little use of research 
evident (no scholarly 
sources); Little focus 
during research; Did 
not work together as 
a team 

 
 
 

 
RAW Score: _____________________/24 x 2 
 

+2 for all names on work and shared with both teachers  
 
 
 

FINAL Score: ___________________/50 



 

 

 

Title: Second Reintroduction 
  
 

Objective(s)/SWBAT: 
• Analyze living and working conditions of the Industrial Revolution through pictures and discussion 
• Evaluate the impacts of industrialization though Hans Rosling video and climate change discussion  

 

Procedure 
 

• Teacher will present a PowerPoint with photographs of working/living conditions during the 
Industrial Revolution in Great Britain and America. Students will discuss what these images do and 
don’t tell us about conditions of the time. 

• Teacher will show Hans Rosling video. Students will discuss his positive view of industrialization and 
evaluate it.  

• Teacher will present information about climate change and class will consider to what extent these 
facts complicate Rosling’s position.  
 

Materials 
 

• “200 Countries, 200 Years, 4 Minutes” by Hans 
Rosling (BBC Four) 
(https://www.youtube.com/watch?v=jbkSRLYSojo) 
 

 
 



 

 

 

Title: Third Reintroduction  
  
 

Objective(s)/SWBAT: 
• Analyze to what extent language is a tool of colonialism through Socratic seminar  

 

Procedure 
 

• Students will be given the Mini-Socratic Seminar on language and colonialism.  
• Class will take approx. 15-20 minutes to work in pairs to read the documents and develop two 

questions which they would like to ask the group to help them answer the essential question provided.  
• Students will then participate in the Socratic seminar. One partner will be in the inner circle, the other 

will sit in an outer circle. The inner circle will discuss their questions, the texts, and their ideas for 15 
minutes. Then they will switch places with their partner in the outer circle and the conversation will 
continue for another 15 minutes. The outer circle will take notes.  

 

Materials 
 

• Mini-Socratic Seminar  
 

 
 



Name: ______________________________________________________________ World History 
  

Mini-Socratic Seminar: Language and Colonialism 
 

Read the two excerpts, annotate and take notes. One is a memo by a 19th century English bureaucrat, the other 
an essay by a 20th (and 21st!) century Kenyan author. After reading, spend ten minutes discussing the various 
ideas laid out in the articles and try to answer the essential question for the day:  
 

Is English a powerful tool for understanding the world and a means to self-improvement or is it a 
part of the same colonial system that led to horrible wrongs? 

 
The first is an excerpt from Macauley’s “Minute on Indian Education” (1835): 
 

How then stands the case? We have to educate a people who cannot at present be educated by means of their 

mother-tongue. We must teach them some foreign language. The claims of our own language it is hardly 

necessary to recapitulate. It stands pre-eminent even among the languages of the West. It abounds with works 

of imagination not inferior to the noblest which Greece has bequeathed to us, --with models of every species of 

eloquence, --with historical composition, which, considered merely as narratives, have seldom been surpassed, 

and which, considered as vehicles of ethical and political instruction, have never been equaled-- with just and 

lively representations of human life and human nature, --with the most profound speculations on metaphysics, 

morals, government, jurisprudence, trade, --with full and correct information respecting every experimental 

science which tends to preserve the health, to increase the comfort, or to expand the intellect of man. Whoever 

knows that language has ready access to all the vast intellectual wealth which all the wisest nations of the earth 

have created and hoarded in the course of ninety generations. It may safely be said that the literature now 

extant in that language is of greater value than all the literature which three hundred years ago was extant in all 

the languages of the world together. Nor is this all. In India, English is the language spoken by the ruling class. It 

is spoken by the higher class of natives at the seats of Government. It is likely to become the language of 

commerce throughout the seas of the East. It is the language of two great European communities which are 

rising, the one in the south of Africa, the other in Australia, --communities which are every year becoming more 

important and more closely connected with our Indian empire. Whether we look at the intrinsic value of our 

literature, or at the particular situation of this country, we shall see the strongest reason to think that, of all 

foreign tongues, the English tongue is that which would be the most useful to our native subjects. 

  



The second comes from Ngũgĩ wa Thiong'o and his essay “Decolonising the Mind” (1986): 
 

So what was the colonialist imposition of a foreign language doing to us children?  
 

The real aim of colonialism was to control the people's wealth: what they produced, how they produced it, and 

how it was distributed; to control, in other words, the entire realm of the language of real life. Colonialism 

imposed its control of the social production of wealth through military conquest and subsequent political 

dictatorship. But its most important area of domination was the mental universe of the colonised, the control, 

through culture, of how people perceived themselves and their relationship to the world. Economic and political 

control can never be complete or effective without mental control. To control a people’s culture is to control 

their tools of self-definition in relationship to others.  
 

For colonialism this involved two aspects of the same process: the destruction or the deliberate undervaluing of 

a peoples culture, their art, dances, religions, history, geography, education, orature and literature, and the 

conscious elevation of the language of the coloniser. The domination of a people's language by the languages of 

the colonising nations was crucial to the domination of the mental universe of the colonised.  

 

As you discuss the questions these essays raise, consider our own reading of Shakespeare. Why do we continue 
to read him? What purpose does he serve a class of young Americans in the 21st century? 
 
Each of you should come up with one well developed, open ended question that will prompt conversation with 
your classmates. There should be no simple or easy answers. Remember to keep the essential question in mind, 
but also to focus your thoughts. You might look at what Macauley thinks is important and compare it to Ngugi, 
for example. 
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